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ORGANIZATIONAL AND PROGRAMMATIC PROFILE 
 
Provide the following information in the listed sequence. In your response to each item, provide the 
location of any supporting materials placed in the appendix (Volume 2). 

 
 
1. Provide the following information pertaining to the academic business unit: 
 

a. A description of the relationship between the academic business unit and the institution. 
 

California State University Maritime Academy (Cal Maritime) is organized into three schools –the 
School of Engineering, the School of Letters and Sciences and the School of Maritime 
Transportation, Logistics and Management (MTLM).  Each school is headed by an Academic Dean 
and comprises of two or three academic departments, each headed by a Department Chair. The 
Department of International Business and Logistics is part of the MTLM School. 

 
 

b. A copy of the academic business unit’s organizational chart (this should be placed in an appendix 
of the self-study). 
 

2. Provide Table OPP-1: Business Programs Included in the Accreditation Review.  
 
Please see Table OPP-1 below 

 
3. For each of the business programs listed in item 2 above (including all majors contained within the 

program), provide a copy of an official student transcript, diploma supplement, or other official record 
of program completion on which the degree or program name appears (these should be placed in an 
appendix of the self-study).   

 
See Volume 2, Appendix 4A 

 
4. Provide Table OPP-2: Public Notification of Accreditation. 

 
Please see Table OPP-2 below. 
 

5. Provide Table OPP-3: Institutional and Business Program Enrollments.  
 

Please see Table OPP-3 below. 
 

 
6. Provide Table OPP-4: Number of Students in Business Programs.  

 
Please see Table OPP-4 below. 
 

 
7. Provide Table OPP-5: Number of Business Students by Program Level.  
 

Please see Table OPP-5 below. 
8. Provide Table OPP-6: Degrees Conferred in Business Programs.  

 
Please see Table OPP-6 below. 

 
9. Provide Table OPP-7: Number of Business Faculty. 

 
Please see Table OPP-7 below. 
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10. Provide evidence that the institution is authorized to award degrees in each of the countries 

where the business programs included in the review are offered.  

 
CSU Maritime Academy does not award degrees in any country outside of the US.  

 

CSU Maritime Academy is accredited by the Western Association of Schools and Colleges (WASC).  
The letter from WASC, reaffirming institution accreditation in 2019, is provided here. 

The WASC accreditation process aids institutions in developing and sustaining effective educational 
programs and assures the educational community, the general public, and other organizations that an 

 

https://www.csum.edu/c/document_library/get_file?uuid=2acc72f7-01e1-4794-a7db-1a0d1dbfdc0b&groupId=4490469&filename=WASC%20Commission%20Action%20Letter%20July%202019.pdf
https://www.csum.edu/web/accreditation/wasc
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Table OPP-1: Business Programs Included in the Accreditation Review 
 
 

PROGRAMS LOCATIONS PARTNER INSTITUTIONS
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Principle 1: Commitment to Integrity, Responsibility, and Ethical Behavior 
 
 

1.1: Commitment to Integrity, Responsibility, and Ethical Behavior 
 

Excellence in business education requires the academic business unit to act ethically, 
responsibly, and with integrity in all interactions with its stakeholders. Furthermore, the 
academic business unit must have established systems for encouraging and upholding ethical 
and responsible behavior. 

 
1. Identify and explain the ways in which the academic business unit demonstrates a 

commitment to ethical and responsible interactions with its internal stakeholders, including 
administrators, faculty, professional staff, and students. 

 
 IBL is in a unique position since students have two structures for fostering ethical interaction with 
faculty, staff, and other students. All IBL students are par�š���}�(�������o���D���Œ�]�š�]�u���[�•�����}�Œ�‰�•���}�(�����������š�•���Á�Z�]���Z��
involves training in a rigorous code of conduct that includes ethical behavior. Staff Commandants (who 
are separate from faculty) and student leaders supervise the Corps of Cadets. All cadets are expected to 
hold themselves to high standards of behavior consistent with the values, and in support of the overall 
mission, of the institution. ���•���•�š���š�������]�v���š�Z�����^�š�µ�����v�š���,���v�����}�}�l�U���^���������o���D���Œ�]�š�]�u������adet is asked to do 

https://www.csum.edu/c/document_library/get_file?uuid=3061476d-d9ea-495a-b70e-77818b58c051&groupId=61938%20
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We also have numerous additional mechanisms that demonstrate a commitment to ethical interaction.  
For example, there is the Cal Maritime Ombuds Program.  If any faculty, staff, or student feels they have 
been treated in an unfair or unethical manner, this program allows for the appointment of a Dispute 
Resolution Facilitator (DRF) who acts as neutral facilitator between the parties.  There are numerous 
other ways that IBL demonstrates a commitment to ethical interactions such as our Faculty Handbook 
Statement on Ethics, the Student Handbook guidelines on ethics, and other policies and procedures that 
we will discuss below. 
 
2. 
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E. Ethics and Principles of Practice for University Advancement: This includes a 10-point Statement of 
Ethics regarding conduct of University Advancement employees.  In addition to the Statement, also 
included in this handbook are sections on personal integrity and privacy. This includes matters regarding 

https://www.csum.edu/c/document_library/get_file?uuid=8f5cb30f-fb4e-4ead-bdab-56f3a3f9cb01&groupId=3965808
https://www.csum.edu/c/document_library/get_file?uuid=8f5cb30f-fb4e-4ead-bdab-56f3a3f9cb01&groupId=3965808
https://csum.edu/c/document_library/get_file?uuid=9949dfbb-76b4-45a7-8df6-28f2d9685ba0&groupId=3965808
https://csum.edu/c/document_library/get_file?uuid=9949dfbb-76b4-45a7-8df6-28f2d9685ba0&groupId=3965808
https://www.csum.edu/c/document_library/get_file?uuid=3061476d-d9ea-495a-b70e-77818b58c051&groupId=61938%20
https://www.csum.edu/c/document_library/get_file?uuid=3061476d-d9ea-495a-b70e-77818b58c051&groupId=61938%20
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D. Faculty Handbook: https://www.csum.edu/faculty-handbook 
 
E. Ethics and Principles of Practice for University Advancement:  
https://www.csum.edu/c/document_library/get_file?uuid=c55bb148-0ba3-4941-b4c8-
8366d130a327&groupId=3965808 
 
F. Complaint Procedures for Protected Disclosure of Improper Governmental Activities and/or 
Significant Threats to Health or Safety - Executive Order No. 1115: 
https://calstate.policystat.com/policy/6741645/latest/ 
 
G. Executive Order 1096 Revised October 5, 2016 https://calstate.policystat.com/policy/6743499/latest/ 
 
H. Cal Maritime Ombuds Program: https://www.csum.edu/c/document_library/get_file?uuid=031f2a2f-
296c-49a6-b480-5c0ca5c34ac7&groupId=61902 
 
I. Institutional Review Board Policy: 
https://www.csum.edu/c/document_library/get_file?uuid=34172816-1e28-4e12-9476-
fcdc9d4e1542&groupId=3965808 
 
5. Identify and describe the methods or mechanisms employed by the academic business unit 

for detecting and addressing breaches of ethical and responsible behavior. 

 
Students accused of academic misconduct are taken before the Committee on Academic Integrity.  The 
accusing faculty member initiates the proceedings by providing the Committee with supporting 
documentation.  A hearing is scheduled shortly after.  Both the faculty member and the student are 
given a chance to speak before the Committee.  The Committee consists of three faculty members and a 
student.  After the student and faculty member speak, the Committee makes a decision based on the 
facts.  If the student is found guilty of misconduct, the faculty member is free to assign a grade penalty 
based on the policies outlined in their course syllabus.  The Committee also alerts the Student Conduct 
Administrator who may apply additional sanctions which may include demerits (

https://www.csum.edu/faculty-handbook
https://www.csum.edu/c/document_library/get_file?uuid=c55bb148-0ba3-4941-b4c8-8366d130a327&groupId=3965808
https://www.csum.edu/c/document_library/get_file?uuid=c55bb148-0ba3-4941-b4c8-8366d130a327&groupId=3965808
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may file a complaint, which will be reviewed by the DHR Officer or Title IX Coordinator.  This Officer or 
Coordinator will review the complaint and do an intake interview with the complainant.  The Officer or 
Coordinator will then decide whether or not to conduct an investigation within 10 days of receiving a 
complaint.  If an investigation is held, the investigation report will be completed within 60 days.  The 
Officer or Coordinator will make the decision in the report based on preponderance of the evidence.  
Additional procedures for appeal are also available if either the complainant or respondent wishes to 
appeal.  (Executive Order 1096). 
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2. Separate webpages developed for each faculty member.  This will include for more detailed 
information about their background such as their work experience, areas of expertise, publications, and 
other information to inform stakeholders about the qualifications of our faculty. 
 
3. A webpage devoted just to the IBL curriculum which gives an overview of its main features.  
Prospective students will be given a detailed overview of the required and elective classes, and we will 
explain that the curriculum involves both general business courses as well as more specialized classes in 
international business and logistics.   
 
4. We will also include more information regarding other key parts of the IBL major such as the 
International Experience and our summer coop program.  Information will include the requirements of 
these aspects of these programs and examples of prior international experience trips and student 
internship experiences.   
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3. Describe the process employed by the academic business unit for the development, periodic review, and renewal of its outcomes 

assessment plan. Explain the ways in which the business faculty are involved and participate in the process. 
 

The IBL department regularly participates in the assessment of both program learning outcomes (PLOs) and institutional learning outcomes (ILOs). 
These learning outcomes have undergone an iterative process of revision through the years to continuously hone and strengthen both the outcomes 
themselves and the processes by which they are measured. Over the years, steps have been taken to streamline the process while ensuring 
appropriate alignment between our PLOs and ILOs. 

IBL program learning outcomes are assessed annually, circulated to all faculty and discussed at department meetings to see what changes, if any, 
are required. The department typically arrives at a consensus about recommended changes before the Outcome Assessment Plan is modified. The 
results are submitted both to the IACBE and to the Associate Vice Provost in an Annual Program Report.(see Appendix 2A). The Annual Program 
Report helps departments document their assessment plans and learning outcomes, as well as track progress on their program needs and changes. 
A final section on statistical data is meant to enhance and support program development. Ideally, the Annual Reports should be used to provide the 
information necessary to make more immediate modifications to a program should they be necessary. The Annual Reports are also instrumental in 
assessing capacity needs including the requests for new tenure-track faculty hires. 

The department believes that it is important for all departmental faculty to be involved in the assessment and program review process. For example, 
instead of sending one or two faculty members to the January 2019 Accreditation Institute in San Diego we opted to invite the President of IACBE to 
conduct an on-campus Accreditation Institute This allowed all departmental faculty and relevant administrators the opportunity to learn about the 
Principles of IACBE Accreditation first-hand.  

 

 
2.2: Assessment of Student Learning and Operational Effectiveness 
 

Excellence in business education is evaluated through the assessment of the academic business �X�Q�L�W�¶�V���P�L�V�V�L�R�Q���D�Q�G���E�U�R�D�G-based goals, 
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c. Summary of Achievement of Intended Student Learning Outcomes: 

Intended Student Learning Outcomes 
(ISLOs) 

 Learning Assessment Measures 

Direct Measures of Student Learning Indirect Measures of Student Learning 

Program ISLOs 

Exit Exam  
Senior 

Experience 
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3. Provide Table 2-2: Operational Assessment Results.  
 

Table 2-2: Operational Assessment Results 
 

a. Summary of Results from Implementing Operational Assessment Measures/Methods: 

1. Statistics reported by the Career Center 

97% of Spring 2019 graduates were employed or in graduate school within six months of graduation. Approximately 40% of 
graduates found employment in maritime-related forms. Other popular employers were in the logistics and (non-maritime) 
transportation industries.    

2. Graduation Rate Data 

The most recent graduation rate data available is for the Fall 2014 cohort, 60 percent of whom had graduated within four years, 
which exceeds our performance target. This is well above the average for the campus as whole (48%) and for the CSU system as a 
whole (25.5%) 

3. Faculty Credentials 

Almost all the courses are taught by academically or professionally qualified faculty and 100% percent of tenure-track faculty are 
either academically-or professionally-qualified to teach in their respective disciplines.  

4. Faculty Performance Reviews 

Every tenured and tenure-track faculty member attended at least one relevant disciplinary or instructional-development conference 
or workshop in AY 2018-19. Over 70% of full-time faculty members undertook at least one work of scholarship during the 2018-19 
academic year.  

5. Senior Exit Survey 

On the Senior Exit Survey 68.5 % of graduating students indicate�����š�Z���š���š�Z���Ç���Á���Œ�����^�•���š�]�•�(�]�����_���}�Œ���^�À���Œ�Ç���•���š�]�•�(�]�����_���Á�]�š�Z��their academic 
advisors, which was a little shy of the performance target of 70%. 

6. �K�v���š�Z�����^���v�]�}�Œ�����Æ�]�š���^�µ�Œ�À���Ç�U���}�v�o�Ç���ò�ó�9���}�(���P�Œ�����µ���š�]�v�P���•�š�µ�����v�š�•���Á�]�o�o���]�v���]�����š�����š�Z���š���š�Z���Ç���Á���Œ�����^�•���š�]�•�(�]�����_���}�Œ���^�À���Œ�Ç���•���š�]�•�(�]�����_���Á�]�š�Z���š�Z�����/���>��
�‰�Œ�}�P�Œ���u�[�•���o�����Œ�v�]�v�P�����v�����š�����Z�v�}�o�}�P�]�����o��resources, short of the 70% performance target for this measure. 
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b. Summary of Achievement of Intended Operational Outcomes: 

Intended Operational Outcomes 

Operational Assessment Measures/Methods 

Operational 
Assessment 
Measure/ 

Report of the 
Career 
Center 

Operational 
Assessment 
Measure/ 

Graduation 
Data from 
Registrar 

 

Operational 
Assessment 
Measure/ 
 Faculty 

Credentials 

Operational 
Assessment 
Measure/ 

 Faculty 
Performance 
Reviews 

 

Operational 
Assessment 

Measure 
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Overall, both 
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We feel we are performing very strongly on Intended Operational Outcomes 1-4, but we do have 
room for improvement on Intended Operational Outcomes 5 regarding student satisfaction with 
academic advising.  This result was not surprising in that until recently there were only four faculty 
advisors for 200 IBL students.  This led to unreasonably large advising loads for faculty and limited 
time to spend with each student.  With the hiring of three new full-time faculty members, the number 
of advisees per faculty member will decrease dramatically.  We are slowly integrating the new faculty 
members to become advisors, but we should see steady improvements in student satisfaction in the 
coming years as students will get much more time and attention from their advisor.  We have several 
other courses of action to improve advising listed in Table 2-3 such as more using of technology 
including our Passport online advising system. 
 
For Intended Operational Outcomes 6, we have already conducted a preliminary focus group with 20 
students to try to determine the sources of student dissatisfaction with learning and technological 
resources.  Students mentioned poorly functioning projectors in classrooms, old or slow computers, a 
lack of outlets in come classroom, and lack of use of SmartBoards in classrooms which some felt was 
not a good use of resources.  This was of course just preliminary, but we will follow both with 
additional focus groups and coordinate with Facilities Management to find ways to address some of 
the issues students raised. 
 
 

 
 
2. Describe the ways in which the action plans were integrated into the strategic planning 

processes of the academic business unit and the institution. If applicable, describe the ways 
in which the academic business �X�Q�L�W�¶�V���D�F�W�L�R�Q���S�O�D�Q�V���Z�H�U�H���O�L�Q�N�H�G���W�R���W�K�H���L�Q�V�Witutional budgeting 
process. 

 

The results of the previous assessment cycle are analyzed prior to the beginning of the current year’s 
cycle. Necessary changes and improvements are discussed by faculty. Curricular changes must be 
approved by the Curriculum Committee. In the case of changes that involve budgetary decisions, the 
MTLM Dean
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Table 2-3: Summary of Changes, Actions, and Outcomes 
 

Change or Improvement Needed Action Required and Timeline 
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Change or Improvement Needed Action Required and Timeline
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Change or Improvement Needed Action Required and Timeline Desired/Realized Outcomes  Additional Action Required 

Modify curriculum to ensure that knowledge 
of the maritime industry is integrated into one 
or more courses 

A new elective in Marine Insurance was 
offered in Fall 2018 

 

Curriculum redesign discussions are 
currently underway; the current plan is 
to propose a curriculum with two 
concentrations of which one will be 
International Maritime Business 

 

7.  Strengthen logistics and supply chain-
related course offerings 
(ISLO 1) 

Hire an additional faculty member with 
extensive professional experience in the 
logistics/SCM. Offer additional courses in the 
logistics/SCM . 

 

 

 

Design, develop and secure funding for a 
Logistics Lab by 2022 

 

 

Thomas Brindle joined the IBL faculty in 
2019-2020. 

 

New elective in Procurement offered in 
Fall 2019; new elective in Inventory 
Management and ERP systems offered 
in Spring 2020 

 

The idea has been discussed by the 
Advisory Council which is very 
supportive. .Curriculum redesign 
discussions are currently underway 

 

 

 

Develop and deliver courses 
that provide students with a 
sound understanding of 
logistics and supply chain 
management 

 

A white paper on the subject 
needs to be circulated more 
widely to collect information 
about feasibility and best 
practices (2019-2021) 

 

Contact Advancement to 
inquire about fund-raising to 
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Change or Improvement Needed Action Required and Timeline Desired/Realized Outcomes  Additional Action Required 

programs and graduation 
requirements. 

(Intended Operational Outcome 5) 

New IBL Faculty Advisors will be trained by 
University Advisors before they begin advising. 

 

Create and update Advising Guide for Faculty. 
2018-present 

Advisors will be knowledgeable of 
academic policies and procedures and 
know how to find information they do 
not have.  New Faculty Advisors will 
mean fewer students per advisor, with 
more time advising time available for 
each student. 

 

Advising guide created in Summer 2018 
and updated in Summer 2019.  

9. Ensure that students are familiar 
with graduation requirements 

(Intended Operational Outcome 5) 

Provide SmartPlanner training to all IBL 
students and Advisors 

All incoming IBL students will have a 
semester-by-semester plan for 
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2.4: Summary Reflection on Quality Assessment and Advancement 
 

Excellence in business education requires an evaluation of the academic business �X�Q�L�W�¶�V��
�D�F�D�G�H�P�L�F���U�H�V�R�X�U�F�H�V���D�Q�G���H�G�X�F�D�W�L�R�Q�D�O���S�U�R�F�H�V�V�H�V���L�Q���W�H�U�P�V���R�I���W�K�H�L�U���F�R�Q�W�U�L�E�X�W�L�R�Q�V���W�R���W�K�H���X�Q�L�W�¶�V��
overall performance relative to its mission. This requires the academic business unit to evaluate 
the effectiveness of its processes for quality assessment and advancement in supporting 
excellence in business education.  

 
 
Provide a summary reflection on the academic business unit’s quality assessment and advancement 
processes. In this reflection, consider the evidence presented in the self-study in the context of the 
academic business unit’s mission and broad-based goals: 
 
1. Describe the general conclusions that the academic business unit drew from the self-study 

regarding the effectiveness of its quality assessment and advancement processes in 
supporting excellence in business education. These conclusions should include an 
identification of any changes and improvements needed in the academic business �X�Q�L�W�¶�V��
processes for assessing and advancing academic quality in its programs and operations. 
 

Assessment practices in the IBL program have vastly improved since the last IACBE site visit in 2014. 
We have a clear outcomes assessment plan that will help us realize our mission and broad-based 
goals.  All full-time faculty attended an on-campus IACBE Accreditation Institute and we are steadily 
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Principle 3: Strategic Planning 
 
Preparation for the future, innovation, continuous improvement, and excellence in business education 
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�‰ The strategic planning process of the academic 
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2. Demonstrate that the mission of the academic business unit is transparent to all of its 

stakeholders. 
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and student-faculty ratios increased year after year until they were roughly twice as large as the 
respective averages for the Academy as a whole.  Hence, the department’s action plans focused on 
collecting evidence (teaching and advising loads, assessment data etc.) to make the case for 
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7. Describe the processes used by the academic business unit for developing action plans for the 
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3.2 Summary Reflection on Strategic Planning 
 

Excellence in business education requires an evaluation of the academic business �X�Q�L�W�¶�V��
�D�F�D�G�H�P�L�F���U�H�V�R�X�U�F�H�V���D�Q�G���H�G�X�F�D�W�L�R�Q�D�O���S�U�R�F�H�V�V�H�V���L�Q���W�H�U�P�V���R�I���W�K�H�L�U���F�R�Q�W�U�L�E�X�W�L�R�Q�V���W�R���W�K�H���X�Q�L�W�¶�V��
overall performance relative to its mission. This requires the academic business unit to evaluate 
the effectiveness of its strategic planning process in supporting excellence in business 
education.  

 
Evaluation Criteria 
 
The academic business unit should reflect upon the evidence presented in the self-
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Principle 4: Business Curricula and Learning Opportunities 
 
 
 
 

4.1 Business Program Development and Design 
 

Excellence in business education requires the academic business unit to have effective 
curriculum management processes for developing and designing its business programs. 
Furthermore, the design of each business program offered by the academic business unit must 
be future-oriented and consistent with current, acceptable business practices and the 
expectations of professionals in the academic and business communities. In addition, the 
curriculum 
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In a footnote to the table, identify the metric that is used for reporting the figures in the 
�³�'�H�J�U�H�H���5�H�T�X�L�U�H�P�H�Q�W�V�´���F�R�O�X�P�Q���R�I���W�K�H���W�D�E�O�H�����L���H�������Z�K�H�W�K�H�U���W�K�H���I�L�J�X�U�H�V���D�U�H���H�[�S�U�H�V�V�H�G���L�Q��
terms of credits (i.e., Carnegie credit units; European Credit Transfer System, or ECTS, 
credits), contact hours, etc. 
 

Table 4-1: General Program Structure and Design1 
 

PROGRAM 
NORMAL 

TIME-TO-COMPLETION 
DEGREE REQUIREMENTS 

�������,���>�K�Z�[�^-LEVEL PROGRAMS 

Bachelor of Science in Business Administration �±
International Business and Logistics 

4 Years 120 Credits 

   

 
We use the Carnegie credit unit system with one contact hour and two hours of homework each week for 
15 weeks for each credit.  For more detail on the credit policy use by the California State University 
system see: http://catalog.csum.edu/content.php?catoid=7&navoid=434#credithour  

 
 

3. Describe the curriculum management processes used by the academic business unit for 
developing and designing its business programs, including the following aspects of the 
programs: 
 

a. Program structure and organization 
 
In terms of program structure and organization, 120 total credit hours are required of which 48-49 
units must be General Education courses. As a campus of the California State University system, 
we are expected to conform to system-wide requirement for both the total number of units and the 
GE program. We do not have leeway to change this. 
 
 
 

b. Curriculum content 
 
The program in Business Administration - International Business & Logistics at CMA is focused 
on both the international component and the special activities of logistics and supply chain 
management. Several worldwide trends in business have affected the content of the courses 
offered at The California Maritime Academy. Among these are increasing global networks of 
goods and services, the use of low-cost offshore locations, the growth of global markets, and the 
need for businesses to restructure themselves to operate globally. To respond to these important 
changes in the field, we have developed specialized courses in International Business, Logistics, 
and Supply Chain Management to supplement traditional business course disciplines in 
Accounting, Economics, Finance, Marketing, and Management. Recognizing that we have a 
comparative advantage in maritime matters, the curriculum is designed to ensure that students 
gain expertise on issues that affect broad segments of the maritime and transportation industries.  
 
 
The program faculty meets regularly to discuss issues involving curricular reform and revision.  
These discussions have allowed us to modify and improve our course offerings, ensuring that the 
classes are offered in a common-sense sequence, and that prerequisites are met. Curriculum 
changes can be initiated by any member of the department and proposed changes are voted on 
by all Department faculty. If the change affects another department, it must also be vetted by that 
body. If departmental faculty approve the curriculum change, a Curriculum Change Request form 
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is submitted to the Dean.  If the Dean approves the proposal, it is sent to the Curriculum 
Committee of the Academic Senate. If approved by the Curriculum Committee, the change is 
reviewed by the Provost for final approval or disapproval. 
 
Currently larger scale curriculum changes are being considered, which has resulted in a lengthier 
process.  As described later on in this section, this involved extensive research on student 
preferences, job market placement, and benchmarking of similar program nationwide.  This 
research led to initial recommendations followed by monthly curriculum meetings involving the full 
faculty and the Dean. 
 

c. Program-level intended student learning outcomes 
 
Revisions to learning outcomes are a result not only of faculty discussions but also are done as 
part of the wider university assessment process.  Aligning program-level outcomes with 
university-wide outcomes involves input from the faculty as well as consultations with the 
Institution Wide Assessment Council which consists of faculty from all departments as well as the 
University Accreditation Liaison.  
 
In addition, an annual program report is prepared by the Department Chair that includes 
assessments from the Peregrine exam, student surveys, our internship supervisor survey, and 
course assessments.  This report is first discussed at faculty meetings, and then sent to the 
Associate Vice Provost. 

 

d. Pedagogies 
 
Faculty have significant latitude regarding classroom pedagogies provided that their students 
meet the course learning objectives.  Pe
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Table 4-2: Program Delivery Modes 
 

PROGRAM 
DELIVERY MODE 

FULLY ON-
GROUND 

HYBRID FULLY ONLINE 

�������,���>�K�Z�[�^-LEVEL PROGRAMS 
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after the first semester teaching the course, each new semester the course is improved based on 
the previous experience and newly developing events. Grading and providing feedback on weekly 
written assignments is a time-consuming part of facilitating this course.  Administering and 
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In addition to these two courses, we are also integrating project-based learning into our classes.  
A key testing ground for this is BUS 405 Leadership and Group Dynamics.  Students in this class 
engage in a challenging group project that involves community engagement (such as voluntary 
work for a local charitable project).  Students have active involvement in this project throughout 
the semester and apply leadership and teamwork theories they learned in the classroom to this 
semester-wide project.   
 
In MGT 305 Information Systems Management students volunteered to work on a real-life 
inventory system at our waterfront boathouse.  This project is currently under consideration to 
become a department-wide experiential learning project for the entire IBL student population. 
 
Participatory Budgeting (PB) is a unique civic engagement opportunity for students to gain a 
behind-the-scenes look at the Valljo city government, as well as to understand and become 
involved with citizen activists.  The City of Vallejo allocates a certain amount of funds annually (for 
the past 6 years) for citizens to recommend then vote on the types of projects they would like to 
have funded within the community. The PB Project was piloted as a project-based learning 
opportunity for students in an Ethics class, which had participation in both the fall and spring 
courses.  The project was designed with six potential service-learning outcomes:   Civic 
Knowledge; Analytic Skills; Participatory and Involvement Skills; Motivation, Attitudes, and 
Efficacy; Democratic Values and Norms; and Participation.  Students had the option to approach 
the project from one of three angles:   1) as citizen volunteers, 2) as city PB organizers, or 3) as 
objective observers of the entire process.  Throughout both semesters, each of the three angles 
was chosen by students, which resulted in well-rounded information in the final reflections. 
 
Finally, all of our students are required to participate in the Corps of Cadets in order to graduate.  
Students are given leadership and supervisory positions such as leading squads for regular 
formation activity,and organizing watch duty for the training ship in addition to many other 
activities.  These activities integrate well with coursework on leadership, teamwork, and other 
subjects. 

 
 
b.

city
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When an alumnus requested assistance on finding the best way to ship bricks from South Africa all 
the way to Washington state, Professor Bobby Burger and the students in his Logistics Case Analysis 
class responded.   Students were put into teams and each team was  tasked with doing extensive 
research on this problem and proposing a solution.  Our alumni was very pleased with this research 
and the number of options that he was given.  In this project, students served as real-world 
consultants on an important business problem. 

 Another research project our students were involved with is the U.S. Department of Energy 
Collegiate Wind Energy Competition.  In this competition our students teamed up with engineering 
students to design a wind turbine based on market research, and develop a comprehensive market-
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4.2 Curricula of Undergraduate-Level Business Programs 
 

Excellence in business education requires the content in the curricula of undergraduate-level 
business programs to develop the body of knowledge and skills necessary to prepare students 
to be competent business professionals. 

 
Evaluation Criteria 
 
The following content areas comprise the technical knowledge component of the foundational body of 
knowledge in business. These content areas serve as a basis for building the competencies needed by 
current and future business graduates and as a framework for developing relevant and forward-looking 
curricula: 
 
A. 
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Use the following coverage level designations in completing the table: 
 
Introduces (I): The course introduces concepts related to an BTK area. Learning opportunities 
focus on basic knowledge and skills in that 
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advanced programs; student success in passing certification 
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4.3 Curricula of �0�D�V�W�H�U�¶�V-Level Business Programs 
 

Excellence in business education requires the content in the curricula of �P�D�V�W�H�U�¶�V-level business programs to build upon the foundational 
�N�Q�R�Z�O�H�G�J�H���D�Q�G���V�N�L�O�O�V���W�K�D�W���D�U�H���G�H�Y�H�O�R�S�H�G���L�Q���E�D�F�K�H�O�R�U�¶�V-level programs and to provide learning opportunities appropriate for advanced study 
in business. 

 
NA 
 

4.4 Curricula of Doctoral-Level Business Programs 
 

Excellence in business education requires the curricula of doctoral-level programs in business to prepare students to make significant 
scholarly contributions to the academy or professional practice. 

 
N/A 

MGT  420   Supply Chain Management     R R R  

BUS   301   International Business II-Country   Research 
Analysis & Global Marketing 

S S S  S

S





56 

2. Provide the following information pertaining to the experiential learning and co-curricular 
programs relating to international business offered by the academic business unit: 
 
a. A description of the experiential learning and co-curricular programs offered by the 

academic business unit (e.g., international internship programs or other international 
clinical experiences, study-abroad programs, international student and/or faculty 
exchange programs, short-term international study tours, etc.). 
 
One of the unique features of our program is that every student is required to have an immersive 
international experience. This could be in the form of an international internship, a year-long study 
abroad program through CSU International Programs or a semester-long program at the Vietnam 
Maritime University (other semester-long programs are being planned) or a three-week, faculty-
led international study trip. This last option is currently the most popular 
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3. Describe the ways in which the academic business unit fosters a global mind-set in its 
students, faculty, and administrators. This description should include an explanation of the 
ways in which the academic business unit prepares students to deal with cultural and ethnic 
diversity and to work effectively with diverse colleagues and clients. 
 
To begin with, our faculty itself is highly diverse and with rich international backgrounds and/or 
experience.  Drs. Kamdar and Backhar received their bachelor’s degrees in India and Morocco 
respectively before receiving their doctorates in the U.S. They have led International Experience trips 
to multiple countries such as Spain, Vietnam, and Morocco.  Dr. Christine Isakson received her Ph.D. 
from Copenhagen Business School in Denmark and before that worked as a merchant mariner which 
involved extensive world travel.  Full-time lecturer Robert Neumann previously lived in Japan for 
many years and has led multiple international experience trips to Japan. Dr. Shackman has taught at 
a business school in China, and our newly hired Assistant Professor Thomas Brindle has spent time 
workingin China.  Dr. Tony Lewis studied abroad in Bulgaria and has led multiple International 
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4.6 Information Technology Skills     
 

Excellence in business education requires academic business units to integrate learning 
opportunities relating to current and emerging business information technologies into the 
curricula of its business programs. 

 
Evaluation Criteria 
 
To ensure currency and relevance of business curricula, to ensure that students acquire the necessary 
professional competencies and skills, and to prepare students to be competent and successful business 
professionals, the academic business unit should integrate current and emerging business information 
technologies for data analysis and management into its program curricula. 
 
The curricula in business programs should incorporate learning opportunities for developing student skills 
in using information technologies for data creation, data mining, data analysis, data transformation, data 
reporting, data sharing, and data storage for the purpose of generating meaningful and reliable business 
information for decision making. 
 
Self-Study Guidelines for Documentation 
 
In the self-study: 
 
1. For each business program included in the accreditation review (including majors contained 

within the program), describe the extent to which current and emerging information 
technologies for data analysis and management are integrated into the curriculum of the 
program. 
 
We currently offer four classes that are heavily devoted to data analysis and information technologies:  
COM 100 Introduction to Computers 
MTH 107 Basic Statistics 
MGT 305 Information Systems Management 
MGT 410 Quantitative Managerial Methods 
 
We also offer three courses where data analysis and information systems are applied to specific 
managerial problems: 
MGT 415: Operations Management 
MGT 420: Supply Chain Management 
MGT 440: Logistics Case Analysis 
 
Also, CEP 300 Business Industry Co-Op typically involves real world use of Excel or other software 
during the student’s internship. 

 
 

 
2. For each business program included in the accreditation review (including majors contained 

within the program), describe the student learning opportunities that are incorporated into the 
�S�U�R�J�U�D�P�¶�V���F�X�U�U�L�F�X�O�X�P���I�R�U���W�K�H���S�X�U�S�R�V�H���R�I���G�H�Y�H�O�R�S�L�Q�J���W�K�H���Q�H�F�H�V�V�D�U�\���N�Q�R�Z�O�H�G�J�H���D�Q�G���V�N�L�O�O�V���L�Q��
data creation, data mining, data analysis, data transformation, data reporting, data sharing, 
and data storage for the purpose of generating meaningful and reliable business information 
for decision making. 
 
Our program begins training students in information systems from the very first year through COM 
100, which introduces students to software such as Microsoft Excel, Microsoft Access database 
software, and geographic information systems software.  The following semester, students have an 
opportunity to 
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4.7 Curriculum Review, Renewal, and Improvement 
 

Excellence in business education requires curricula that are current and relevant, and that 
prepare students to be competent business professionals. Therefore, curriculum review, 
renewal, and improvement must be an ongoing process that is supported by outcomes 
assessment, the results of which are used to ensure excellence in the business programs 
offered by the academic business unit. 

 
Evaluation Criteria 
 
Faculty in the academic business unit must participate in the continuous review and renewal of the 
curricula of the unit’s business programs, and should recommend changes and improvements as deemed 
appropriate. It is essential that the assessment of student learning outcomes be used in this review and 
renewal process.  
 
In addition, the academic business unit should seek regular input from stakeholders, including alumni, 
employers of graduates, and other professionals in the business community, in order to obtain information 
with which to assess the success of its business programs in meeting the needs of students and the 
demands of employers. The r
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C. CEP 300 Business Industry Co-Op was revised to decrease the cap size from 100 to 50 and also 
make the course more rigorous with weekly assigned and a more extensive final paper required for 
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Principle 5: Business 
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Table 5-1: 



69 

Harry Portolos* 2006 MBA Leadership N/A 
Accounting 

Finance 
Economics 

Bachelors 
PQ 
PQ 
O 

Yuanyuan Xie* 2018 PhD 
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The table must list all associate-, bachelor’s-, and master’s-level business programs (including majors contained within the programs) for which the 
academic business unit is seeking accreditation. For each program listed in the table, the academic business unit must identify at least one full-time 
faculty member or one regular part-time faculty member who is employed on a permanent, regular, or ongoing basis who is academically- or 
professionally-qualified for who teaches in and provides oversight for that program. 
 

b. For any doctoral-level program included in the accreditation review that does not have 100% program coverage by faculty who are academically -
qualified for teaching at the doctoral level, provide an explanation for this variation in required program coverage. 

 
4. Describe the extent to which the academic business unit’s deployment of business faculty ensures consistent quality across programs, program levels, and 

locations at which the programs are offered. 
 

 
We offer just one undergraduate program -the B.S. in Business Administration and almost all courses are taught in a face-to-face format. With the exception of 
Macroeconomics, there are no more than two sections of any course in a given semester. Since faculty turnover is limited, most sections and courses are 
taught by the same instructor, year after year.   In the past, we relied on informal conversations and an accessible store of syllabi to prevent wide variations 
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Table 5-4: Business Program Coverage by Qualified Faculty 
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5.3: Scholarly and Professional Activities of Business Faculty 
 

Excellence in business education requires business faculty members in the academic business 
unit to be involved in scholarly and professional activities that enhance the depth and scope of 
their knowledge and teaching competencies, especially as they apply to their teaching 
disciplines.  

 
Evaluation Criteria 
 
Excellence in business education requires business faculty members to be engaged with the academic 
and professional business and business communities in ways that benefit students, the faculty member, 
the institution, and the community. It is expected that academic business units will encourage, foster, and 
support scholarly activities and academic research that focus on relevant practice issues.  
 
A summary listing of the various types of scholarly and professional activity is provided below, a detailed 
description of each type is provided in the definitions section at the end of this manual. 
 
 

SUMMARY LISTING OF TYPES OF SCHOLARLY AND PROFESSIONAL ACTIVITIES 

Scholarship of Teaching (SOT)  Scholarship of Discovery (SOD) 

�‰ Published Articles/Manuscripts/Books  �‰ Published Articles/Manuscripts/Books 

�‰ Unpublished Articles/Manuscripts/Books  �‰ Unpublished Articles/Manuscripts/Books 

�‰ Published Cases with Instructional Materials  �‰ Papers Presented 

�‰ Unpublished Cases with Instructional Materials  �‰ Session Chair 

�‰ Presentations at Conferences/Workshops  �‰ Paper Discussant 

�‰ Conference/Workshop/Meeting Attendance  �‰ Dissertation/Thesis 

�‰ Curriculum Review/Revision  �‰ Faculty Research Seminars 

�‰ New Courses/Curricula  �‰ Book Reviews 

�‰ New Teaching Materials   

�‰ Instructional Software Development  Scholarship of Application (SOA) 

�‰ New Instructional Methods  �‰ Published Articles/Manuscripts/Books 

�‰ New Teaching/Learning Assessment Tools  �‰ Unpublished Articles/Manuscripts/Books 

�‰ Evaluations of Teaching Materials  �‰ Presentations at Conferences/Workshops 

  �‰ Consultation 

Scholarship of Integration (SOI)  �‰ Contract Research 

�‰ Published Articles/Manuscripts/Books  �‰ Technical Assistance 

�‰ Unpublished Articles/Manuscripts/Books  �‰ Policy Analysis 

�‰ Presentations at Conferences/Workshops  �‰ Program Evaluation 
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shipping and transshipment ports.  Dr. Bachkar stays current by having at least one paper published 
or presented each year. 
 

3. Provide qualitative descriptions and/or data from quantitative measures demonstrating the 
quality of the scholarly and professional activities of business faculty. The academic business 
unit may employ its own metrics of quality in providing this evidence. 
 
Or faculty regularly publish in high-quality peer-reviewed journals.  Dr. Bachkar has published in the 
peer-reviewed Journal of Management and Sustainability which has an impact factor of 4.18.   Drs. 
Bachkar, Lewis and Kamdar have published in the Journal of Management and Engineering 
Integration.  This journal is listed in Cabell’s Directory of Publication Opportunities which is widely 
considered to be a solid measure of journal quality.  Dr. Shackman has been published in Cross-
Cultural Management Journal which is also listed in Cabell’s Directory and presented at the Academy 
of International Business which is widely regarded as the most prestigious academic international 
business conference in the world. 
 

4. 
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5.4: 
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the department.  During the fall semester, all departmental faculty –tenured, tenure-track and 
adjuncts—can apply to their respective department chairs for faculty development funds. In the 
Department of International Business and Logistics, applications from tenure-track faculty are 
prioritized over all others. For AY 2018-19 the Department of International Business and Logistics had 
a faculty development budget of $3000. All funds were earmarked before the end of the fall semester.  

 
 Academy-Wide Faculty Development Funds - When Department Faculty Development Funds have 
been completely earmarked, faculty can apply for Academy-Wide Faculty Development. Academy-
Wide Faculty Development Funds are intended to support faculty in the dissemination of research 
that might not otherwise be able to be funded via departmental funds. The Faculty Development 
Committee reviews applications to the academy –wide faculty development funds. This committee 
consists of the chairs of each academic department plus two at-large faculty members. Typically, the 
amounts allocated to faculty development have been sufficient to fund all the proposals that have 
been recommended by the committee. No member of the academic business unit has had to pay out-
of-pocket for any expenses related to scholarly or creative pursuits. 

  
Professional Faculty Development Funds - Faculty members seeking money for professional 
development (skills development, professional competencies, pedagogical enhancement, curriculum 
redesign, etc.) are encouraged to apply through the Professional Development Fund. Applications for 
Professional Development are reviewed by the Coordinator for Faculty Development and the Library 
Dean. Their recommendations are sent to the Provost for approval.   
 

Class of 1965 Memorial Endowment - Funds are available for faculty who have an activity that aligns 
with the endowment purpose: "To motivate, recognize, and promote professionalism and safety in the 
maritime industry.  The fund will allow qualifying cadets and faculty to attend industry conferences and 
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The Office of Faculty Development provides relevant and thought-provoking on-campus programming 
to support all faculty in their teaching, scholarship, and service journeys. The Faculty Development 
Coordinator works with external and internal partners to offer professional development opportunities   
such as new faculty orientation, information sessions, workshops, faculty learning communities and 
brown bag discussions. The primary goal of such events are to help faculty in their teaching by 
providing information on best practices for teaching and learning.  The FDC also provides programs to 
support faculty as they develop their research, scholarship and/or creative agendas and opportunities 
for faculty to  come together to share their research and teaching experiences. The majority of IBL 
faculty regularly participate in faculty development sessions and/or faculty learning communities.  

 
 
2. Demonstrate the effectiveness of the professional development activities of the business 

faculty by providing examples of the results of their implementation within the academic 
business unit. 
 

In documenting effectiveness, the academic business unit must provide examples of the outcomes or 
benefits resulting from the professional development activities of business faculty. In other words, the 
academic business unit must describe the various ways in which the institution, the academic business 
unit, and/or students have benefited from the faculty’s professional development activities (e.g., 
improvements in curricula; improvements in pedagogy and teaching methods; the development of new 
and innovative programs; the establishment of new co-curricular or experiential learning opportunities; 
new research or consulting projects; the development of new or improved teaching materials; etc.). 
 

Departmental and Academy-wide funds for travel to conferences  

With the generous support of the institution, full-time faculty attended and/or presented their research 
at regional, national, and international conferences.  These include the annual and regional  IACBE 
conferences, discipline specific conferences such as the CSU Productions and Operations 
Management  (CSUPOM), the International 



`82 
 

portion of the city budget would be designated for special projects that the citizens would suggest, then 
vote on to implement.  Students had the option to approach the project from one of three angles:   1) 
as citizen volunteers, 2) as city PB organizers, or 3) as objective observers of the entire 
process. Participating students improved their understanding of the needs of local community 
members and businesses, explored resource allocation decisions and the associated tradeoffs, 
learned about the inner workings of local government works and practiced their communication and 
advocacy skills. Also noted were various ethical issues that arose for each of the different angles: from 
citizen volunteers trying to promote their own project ideas rather than being impartial; to PB 
organizers struggling to remain impartial during discussions and disagreements; and from an objective 
observer trying to remain impartial and non-judgmental about the entire process. Overall, student 
participants reported having an interesting and enlightening experience and some were inspired to 
become more involved in their own hometowns.  

 
 

Curriculum Redesign Grants 
 

Dr. Kamdar and Captain Browne (ex-Chair of Marine Transportation) received a curriculum redesign 
grant from the Office of the Provost  to explore alternative pathways to graduation for Marine 
Transportation students who, after completion of a significant portion of the MT degree, decide not to 
continue in the major. They explored four different pathways to achieving these goals.  
1. Creation of a new Maritime Management degree within IBL or MT or offered jointly by both 
departments 

2. Development of a non-licensed track within the MT major 
3. Creation of a Maritime Management concentration or track within the IBL major that would allow 
more MT classes to transfer 

4. Reordering the MT curriculum so that more classes in the first year would count towards other 
majors 

They 
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the science of student learning. Inspired by the workshop, ten Cal Maritime faculty participated in a 
yearlong faculty learning community which used “make it stick:  The Science of Successful Learning” 
as its primary text.   The text draws on cognitive psychology to offer specific, actionable techniques to 
become a stronger learner.  The authors discuss counterproductive study habits, the illusion of 
mastery, spacing, interleaving, and retrieval practice to equip readers with academic habits to make 
learning stick. Three IBL faculty were among the ten participants and at the end of the year, all three 
resolved to re-structure their courses in AY 2019-2020 to encourage spaced retrieval practice, 
interleaving of information and greater reflection and metacognition. This was done through increased 
used of low-stakes testing in the form of daily clicker questions, making all exams cumulative and 
encouraging reflection after each exam. Instructors also provided students with research –based 
information about productive vs non-productive study methods and the illusion of 
learning/competence. 

 
Following participation in the project-based learning institute at WPI, IBL faculty are continuing to look 
for ways to incorporate more experiential and project-based learning in their courses. Currently two 
IBL faculty are involved in Makerspace FLC 
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5.5: Evaluation of Business Faculty 
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considered problematic.  In either case, however, the goal is for the faculty member to show efforts at 
improvement, and actual improvement over time. 
 
A preponderance of evidence suggests that average student evaluation of teaching scores are not 
valid measures of teaching effectiveness and that teacher ratings aren’t necessarily correlated 
with learning outcomes. 
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5.6: Summary Reflection on Business Faculty Characteristics, Activities, and 
Processes 
 

Excellence in business education requires an evaluation of the academic business �X�Q�L�W�¶�V��
�D�F�D�G�H�P�L�F���U�H�V�R�X�U�F�H�V���D�Q�G���H�G�X�F�D�W�L�R�Q�D�O���S�U�R�F�H�V�V�H�V���L�Q���W�H�U�P�V���R�I���W�K�H�L�U���F�R�Q�W�U�L�E�X�W�L�R�Q�V���W�R���W�K�H���X�Q�L�W�¶�V��
overall performance relative to its mission. This requires the academic business unit to evaluate 
the effectiveness of its faculty characteristics and activities and its faculty-related processes in 
supporting excellence in business education.  

 
Evaluation Criteria 
 
The academic business unit should reflect upon the evidence presented in the self-study as it relates to 
the unit’s overall performance in the context of its mission.  
 
Self-Study Guidelines for Documentation 
 
In the self-study: 
 
Provide a summary reflection on the academic business unit’s faculty characteristics and activities and its 
faculty-related processes. In this reflection, consider the evidence presented in the self-study in the 
context of the academic business unit’s mission and: 
 
1. Describe the general conclusions that the academic business unit drew from the self-study 

regarding the effectiveness of its faculty characteristics and activities and its faculty-related 
processes in supporting excellence in business education. These conclusions should include 
�D�Q���L�G�H�Q�W�L�I�L�F�D�W�L�R�Q���R�I���D�Q�\���F�K�D�Q�J�H�V���D�Q�G���L�P�S�U�R�Y�H�P�H�Q�W�V���Q�H�H�G�H�G���L�Q���W�K�H���D�F�D�G�H�P�L�F���E�X�V�L�Q�H�V�V���X�Q�L�W�¶�V��
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part of their careers in the business world. They accumulated extensive industry experience and 
developed a network of professional relationships that can be beneficial to IBL students.  
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https://www.csum.edu/web/admissions/first-time-freshmen
https://www.csum.edu/web/admissions/transfers/internationalbusinessandlogistics
http://catalog.csum.edu/content.php?catoid=7&navoid=448#undergrad-application-procedures
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Our admission policies and procedures are the same as the entire California State University system. The 
Eligibility Index requires students to demonstrate solid potential through both grades and test scores.  In 
addition to the Eligibility Index, there is also a strict minimum GPA of 2.0.  Prospective students must 
have taken a standard list of college preparatory courses and receive a minimum grade of “C” in each of 
these classes.  Finally, it should be noted that these requirements are just the minimum and do not 
guarantee admission as admission decisions are done on a case-by

https://www.csum.edu/c/document_library/get_file?uuid=ccdd121d-73bd-4d34-afc4-26a84879120e&groupId=3965808
https://www.csum.edu/c/document_library/get_file?uuid=ccdd121d-73bd-4d34-afc4-26a84879120e&groupId=3965808
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7. Provide evidence that the policies governing the acceptance of transfer work for credit in 

business programs require that the transfer credits/courses/modules/etc. must come from 
institutions that have appropriate nationally-recognized institutional accreditation or 
equivalent recognition, approvals, or legal authorizations to award degrees from an 
appropriate governing or legal body. 

 
All transfer credit from college work must come from a regionally accredited university as specified in our 
policies stated above.  The large majority of our transfer students are from California, meaning that most 
of our transfer credits come from institutions that are regionally accredited by the Western Association of 
Schools and Colleges. 

 
8. Demonstrate that the policies and procedures governing the acceptance of transfer work for 

credit in business programs are published and transparent to the public. 
 

Our transfer credit policies are posted in our online public catalog and the official policy document signed 
by President Cropper which are both linked below: 
 
http://catalog.csum.edu/content.php?catoid=7&navoid=448#transfer-policies 
 
https://www.csum.edu/c/document_library/get_file?uuid=ccdd121d-73bd-4d34-afc4-
26a84879120e&groupId=3965808 [Also included in Volume 2, Appendix 6A] 

 
 
 

9. Describe the ways in which the institution and/or the academic business unit evaluates and 
documents any academic credit that is granted for work or life experience and/or other prior 
non-academic learning and applied toward satisfying requirements in business programs. 

 
We currently do not offer any credit for work or life experience. 

 
10. Demonstrate that the policies and procedures governing the acceptance of non-academic 

learning for credit in business programs ensure that the learning resulting from these 
experiences is comparable in quality to the learning experiences provided in the academic 
�E�X�V�L�Q�H�V�V���X�Q�L�W�¶�V���R�Z�Q���E�X�V�L�Q�H�V�V���S�U�R�J�U�D�P�V�� 
 

N/A 
 
11. Demonstrate that the policies and procedures governing the acceptance of non-academic 

learning for credit in business programs are published and transparent to the public 
 

N/A 
 

 
12. 

http://catalog.csum.edu/content.php?catoid=7&navoid=448#transfer-policies
https://www.csum.edu/c/document_library/get_file?uuid=ccdd121d-73bd-4d34-afc4-26a84879120e&groupId=3965808
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6.2: Academic Policies and Procedures 
 

Excellence in business education requires clear, transparent, and effective policies and 
procedures pertaining to student academic performance and progression toward degree 
completion. These policies and procedures must be applied in a fair and consistent manner.  

 
 
1. 
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whom they believe to be at risk of failure. The hope is to identify these students early enough in the term 
to give them an opportunity to improve their performance and achieve a passing grade. Students receive 
a letter from the School Dean and an invitation from a University Advisor to meet and discuss their at-risk 
class and appropriate resources. 

   
d. The provision of academic counseling and support services when needed; 

 
Every student is assigned a faculty program advisor who is an expert in their major and responsible for 
meeting with students and confirming they have a clear academic plan. Each term a registration hold is 
placed on all student accounts, which prevents registration until the hold is lifted by the faculty advisor. 
This allows faculty advisors to confirm that students are planning to register for the courses that will keep 
them on track for graduation and ensures that students meet with their advisor at least once a term.  
 
Students also have the opportunity to work with University Advisors, who are staff members solely 
devoted to advising students with an emphasis on at-risk students. Cal Maritime's University Advisors 
promote student success by helping students navigate University requirements, policies, forms, and 
deadlines, while educating them about other programs and opportunities that are available to assist with 
student success.  Students on academic probation are required to meet with a University Advisor at 
regular intervals throughout the term to review their academic progress. The university advisors 
collaborate with faculty advisors for major and general education course advisement and work with 
students to develop a plan, including support services, to ensure completion of all university requirements 
for graduation in a timely manner.   
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4. Earns only grades of “F,” “NC,” and/or “WU” for two consecutive semesters in a calendar year. 
 
These policies on academic probation can be in our Academic Standing Policy: 
https://www.csum.edu/c/document_library/get_file?uuids=03eb861c-3022-4bd3-b2be-
2d02bc1f85e7&groupId=3965808 [Also included in Volume 2, Appendix 6B] 

 
 

Students who engage in severe or repeated incidents of academic misconduct such as plagiarism may be 
face suspension of one semester or more.  The Committee on Academic Integrity consists of three faculty 
members and one student, and hears cases regarding allegations of academic misconduct.  Each 
violation is given between 0.5 and 3 sanction points.  Any student who accumulates 1.5 sanction points 
will be suspended for one semester.  Likewise, any student who accumulates 2 points will be suspended 
for two semesters, and 3 sanction points will result in suspension for three semesters. 
 
Students can also be suspended for serious non-academic conduct.  This is discussed in more detail in 
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6.3: 
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6.4: Summary Reflection on Student Policies, Procedures, and Processes 
 

Excellence in business education requires an evaluation of the academic business �X�Q�L�W�¶�V��
�D�F�D�G�H�P�L�F���U�H�V�R�X�U�F�H�V���D�Q�G���H�G�X�F�D�W�L�R�Q�D�O���S�U�R�F�H�V�V�H�V���L�Q���W�H�U�P�V���R�I���W�K�H�L�U���F�R�Q�W�U�L�E�X�W�L�R�Q�V���W�R���W�K�H���X�Q�L�W�¶�V��
overall performance relative to its mission. This requires the academic business unit to evaluate 
the effectiveness of its student policies, procedures, and processes in supporting excellence in 
business education.  

 
Evaluation Criteria 
 
The academic business unit should reflect upon the evidence presented in the self-study as it relates to 
the unit’s overall performance in the context of its mission.  
 
Self-Study Guidelines for Documentation 
 
In the self-study: 
 
Provide a summary reflection on the academic business unit’s student policies, procedures, and 
processes. In this reflection, consider the evidence presented in the self-study in the context of the 
academic business unit’s mission and: 
 
1. Describe the general conclusions that the academic business unit drew from the self-study 

regarding the effectiveness of its student policies, procedures, and processes in supporting 
excellence in business education. These conclusions should include an identification of any 
changes and improvements needed in the academic business uni�W�¶�V���V�W�X�G�H�Q�W���S�R�O�L�F�L�H�V����
procedures, and processes. 

 
Overall, we feel our student policies and procedures are effective and more than adequate for addressing 
a wide range of circumstances that might students face during their time in our program.  Policies for 
dealing with academic sanction and student progress is consistent with policies at all other California 
State University campuses.  Our transfer credit agreements for other California State campuses and 
California community colleges allows for an efficient transfer credit system with broad assurances of 
consistency between our classes and those taught at other institutions in California.  Our admissions 
policies are also consistent with the rest of the California State University, in particular with the use of the 
Eligibility Index. 
 
We do see some need 
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advisors provide counselling at support to any advisee who is at-risk.  This will take some burden off the 
University Advisors and allow them to focus on the very most difficult case.  Several training sessions 
have been offered in the use of the new Advising software tools but we need to strongly encourage all 
Faculty Advisors to use these tools as intended.  We have also incorporated an assignment in first 
semester courses to encourage students to become familiar with the SmartPlanner.and SchedulePlanner. 
 
B. Our Early Alert system is at an early stage and not all faculty know how to use it or have been using it 
on a regular basis.  We will provide additional training in this system and encourage all faculty to use it for 
every class, every semester.  Will also encourage faculty to administer an exam or quiz within the first 
quarter of the semester for early identification of at-risk students and for earlier notification within the 
Early Alert system. 
 
C. As we move to increase the rigor 
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Principle 7: Resources Supporting Business Programs 
 
Excellence in business education requires appropriate resources to be provided to the academic 
business unit. The allocation of resources should be sufficient for the accomplishment of the mission and 
broad-based goals of the academic business unit and for sustaining future change efforts in business 
education, and should include adequate financial support for human resources, learning resources, and 
physical and technological infrastructure. 

 
 
7.1: 
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the support of the Deans, submit a request with justifications to the Provost and VP of Academic 
Affairs for his approval for extra one time funds. 

The Deans works with the department chair on the allocation of the operational or program budget. 
This money is allocated on the basis of need rather than any formula derived process such as FTE or 
other objective restriction.  Funds are also allocated for items such as travel, student assistant 
support, accreditation expenses, specialized training (conferences) and other supplies.  The Dean 
covers all costs for items such as faculty computers, furniture, copying, paper, and other office 
supplies.  

The Academic Deans also handle the equipment purchases funded through the California State 
Lottery program. This fund has been used for computer upgrades, faculty computers, software and 
lab upgrades and new equipment acquisitions.  

 
2. �(�[�S�O�D�L�Q���W�K�H���Z�D�\�V���L�Q���Z�K�L�F�K���W�K�H���U�H�V�X�O�W�V���I�U�R�P���L�P�S�O�H�P�H�Q�W�L�Q�J���W�K�H���D�F�D�G�H�P�L�F���E�X�V�L�Q�H�V�V���X�Q�L�W�¶�V 

outcomes assessment plan in terms of changes and improvements needed are integrated into 
the budget and resource allocation processes. 

 
There is no formal link between the outcomes assessment process and budget development process. 
However, needs identified through the outcomes assessment process are brought to the attention of 
the Academic Deans and the Associate Vice Provost and taken into consideration when planning the 
budget for the next year 
 

3. Describe the financial resources supporting the academic b�X�V�L�Q�H�V�V���X�Q�L�W�¶�V���S�U�R�J�U�D�P�V���D�Q�G��
activities in the following areas: 
 
a. Human resources 

 
The total human resource budget for International Business and Logistics in 2019-2020 is   $776,849.  
In addition, there is $216,399 budgeted for personnel in the School of Maritime Transportation, 
Logistics, and Management who also serve IBL. 

 
b. Physical and technological infrastructure 

 
Budget specifically allocated for IBL for 2019-2020 is $9,000 plus $65,000 for the School of Maritime 
Transportation, Logistics, and Management.  Of course, far more funds are provided for physical and 
technological infrastructure at the university-level 

 
 

c. Business-related learning resources 

While our library does not allocate library resources strictly by department, in 2018-19 we purchased 
the 
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Complete, and Mergent Online. Cal Maritime’s total portion of the Chancellor’s Office’s contribution of 
both business and non-
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f. Technology support for business faculty and students  
As a small institution we do not budget specifically for business students when it comes to our 
technology budget, but the software and hardware budget for the entire institution was $659,000 in 
2018-19 

 

 
g. Student services
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7.3: Learning Resources Supporting Business Programs 
 

Excellence in business education requires a comprehensive library and other necessary 
learning resources to be available to business students and faculty.  

 
 
1.     Provide a listing of the business-related databases, and other learning resources available to 

business students and faculty. 
 

ABI/Inform Global 
CountryWatch 
Data-Planet Statistical Ready Reference 
EBSCO Academic Search Premiere 
EBSCO Business Source Premier 
Gale Virtual Library 
Global Road Warrior 
Journal of Commerce online 
Mergent  
Nytimes.com 
Proquest Newstream 
PsycArticles/PsycInfo 
Regional Business News 
Safari Tech Books Online 
Statista 
WestLaw 
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time period. Furthermore, the ECC must provide core resources for all common programs in the CSU 
system, and therefore its business-related resources have always been fairly basic. The Cal Maritime 
Library can only provide limited access to the following types of business information: industry 
reports, private company information, mergers & acquisitions reports 
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7.4: Technological Resour
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support services during business hours, they also an emergency support phone number for serious 
emergencies that occur during non-business hours. 

 
The IT Department also has a special Audio/Visual Team staffed by two full-time professional.  They 
are responsible for providing support 
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7.5: Other Instructional Locations 
 





`
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j. Other linkages 
 

Field trips to businesses are a regular part of our curriculum.  Recent field trips include ones by Dr. 
Bachkar to the Toyota Distribution Center in San Ramon and to the Il Fiorello Olive Oil Company in 
Fairfield.   
International Experience trips typically include visits to businesses.  This has included a Toyota 
manufacturing facility in Japan, the Iberia-Short-Sea-Shipping Company in Portugal, and the 
International Chamber of Commerce in Madrid.  Cadet Anna Lindsey recently attended the 
International Propeller Club Annual Convention in New Orleans which is a rare chance for a cadet to 
interact with international industry leaders. 
Representatives from The Association of Marine Underwriters of San Francisco have also visited our 
campus and spoken with students about career opportunities in marine insurance.  Women in 
Logistics is a Bay Area association of logistics professionals and they sponsor a scholarship program 
for logistics majors.  IBL students have won a scholarship almost every year including two in 2019. 

 
2. �'�H�V�F�U�L�E�H���W�K�H���Z�D�\�V���L�Q���Z�K�L�F�K���W�K�H���D�F�D�G�H�P�L�F���E�X�V�L�Q�H�V�V���X�Q�L�W�¶�V���O�L�Q�N�D�J�H�V���Z�L�W�K���W�K�H���E�X�V�L�Q�H�V�V���S�U�D�F�W�L�F�H��

community are aligned and consistent with the career paths and the roles and responsibilities 
�I�R�U���Z�K�L�F�K���W�K�H���X�Q�L�W�¶�V���Eusiness programs are designed to prepare students. 
 
Our degree program is designed to prepare students for a broad range of careers in international 
business and logistics.  Our external linkages such as the Alumni Association and the Propeller Club 
allow students to interact with maritime professionals from all over the world.  Our guest speakers and 
internship programs allow students to pursue career opportunities in the maritime industry as well as 
careers in logistics, operations, and several other areas of business.  Roughly 70% of our students 
receive their first job in maritime or logistics position, which is highly consistent with our external 
linkages. 
 

3. �'�H�V�F�U�L�E�H���W�K�H���Z�D�\�V���L�Q���Z�K�L�F�K���W�K�H���D�F�D�G�H�P�L�F���E�X�V�L�Q�H�V�V���X�Q�L�W�¶�V���O�L�Q�N�D�J�H�V���Z�L�W�K���W�K�H���E�X�V�L�Q�H�V�V���S�U�D�F�W�L�F�H��
community are consistent with its mission and broad-based goals. 
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Evaluation Criteria 
 
Accountability for student learning outcomes is essential to excellence in business education. Public 
confidence and investment in business education are enhanced when information pertaining to student 
success is made available to the public. 
 
Self-Study Guidelines for Documentation 
 
In the self-study: 
 
1. Provide Table 8-1: Public Disclosure of Student Achievement. This table should specify the website 

path to the page on the institution’s website containing the academic business unit’s public disclosure 
of student achievement results for each business program included in the accreditation review. 
 
This information should be presented as shown in sample Table 7-1 in these guidelines. 
 
Note
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Our department also promotes innovation through our hiring practices.  One of our recent hires is Dr. 
Christine Isakson who specializes in innovation, creativity, and entrepreneurship.  She does research on 
the latest trends in innovation in the maritime and technology sectors and is trained in numerous analytic 
software and teaching applications.  Professor Thomas Brindle is our latest full-time hire, and he has over 
10 years of experience in professions that required use of cutting-edge technology and software.  Both 
Dr. Isakson and Professor Brindle use innovative methods in their classrooms and help promote an 
overall culture of innovation. 

 
 
 

2. Provide examples of educational innovation over the past three years (e.g., innovative 
curricula, innovative learning opportunities for students, innovative teaching methodologies, 
innovative external relationships, innovative faculty research, etc.). 

 
The IBL Department strongly encourages new and innovative techniques in the classroom.  Some 
examples include: 
 
Flipped Classroom and Just-in-Time Teaching in Economics 
Economics courses are gradually moving towards the flipped classroom model and using Just in Time 
Teaching (JiTT).  First contact with new information is moved into the individual learning space (with or 
without the help of technology) and class time is used for deeper inquiry and interactive learning. First 
exposure to many economics concepts is through short explanatory videos. After viewing a video, 
students may be asked to answer 2-3 warm-up questions that address the concepts covered in the video.  
Answers are due before the next class meeting and guide the choice of class activities/problems/lectures 
for the next class. Moving information transmission outside the classroom allows the instructor to 
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9.2: Summary Reflection on Innovation in Business Education 
 

Excellence in business education requires an evaluation of the academic business �X�Q�L�W�¶�V��
�D�F�D�G�H�P�L�F���U�H�V�R�X�U�F�H�V���D�Q�G���H�G�X�F�D�W�L�R�Q�D�O���S�U�R�F�H�V�V�H�V���L�Q���W�H�U�P�V���R�I���W�K�H�L�U���F�R�Q�W�U�L�E�X�W�L�R�Q�V���W�R���W�K�H���X�Q�L�W�¶�V��
overall performance relative to its mission. This requires the academic business unit to evaluate 
the effectiveness of its processes for fostering educational innovation in supporting excellence 
in business education.  

 
Evaluation Criteria 
 
The academic business unit should reflect upon the evidence presented in the self-study as it relates to 
the unit’s overall performance in the context of its mission.  
 
Self-Study Guidelines for Documentation 
 
In the self-study: 
 
Provide a summary reflection on the academic business unit’s processes for fostering educational 
innovation. In this reflection, consider the evidence presented in the self-study in the context of the 
�D�F�D�G�H�P�L�F���E�X�V�L�Q�H�V�V���X�Q�L�W�¶�V���P�L�V�V�L�R�Q���D�Q�G�� 
 
1.




